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Session Overview 

 Common Core Standards and ART 

 Raison d’etre for Art in ELA 

 Ways to Use ART AS ASSESSMENT 

 Student Responses to Assignments 

 Opportunity to Experiment w/Strategy 

 Time to Share Your Story 



 Integration of Knowledge and Ideas 

 7. Integrate and evaluate content presented 

in diverse formats and media, including 

visually and quantitatively, as well as in 

words. 

 



 Comprehension and Collaboration 

 2. Integrate and evaluate information 

presented in diverse media and formats, 

including visually, quantitatively, and 

orally.  

 



 Presentation of Knowledge and Ideas 

 4. Present information, findings, and 

supporting evidence such that listeners can 

follow the line of reasoning and the 

organization, development, and style are 

appropriate to task, purpose, and 

audience. 

 



Presentation of Knowledge and Ideas 

5. Make strategic use of digital media and 

visual displays of data to express 

information and enhance understanding of 

presentations. 

 



You already use 

VISUAL LANGUAGE to TEACH 
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Art: An Authentic Tool 



What is Assessment? 

 Evidence of 
conceptual insight 

 Evidence of 
knowledge acquisition 

 Evidence of growth or 
regress over time 

 Evidence whether 
standards have been 
met 

AN ALBUM OF EVIDENCE 

of what is LEARNED… 

NOT just TAUGHT 



Howard Gardner 
 Multiple Intelligences 

 Drawing Your Own Conclusions 

     and Fran Claggett  

Use ART to SEE what they KNOW 

http://www.cutv.com/an4.jpg


Howard Gardner 

MULTIPLE 
INTELLIGENCES 
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The Nine Types of Intelligence  

Naturalist  

 

Intrapersonal  Interpersonal  

 

Musical  

Spatial  

 

Bodily-
kinesthetic  

Logical-
Mathematical  

 

Linguistic  

 

Existential Intelligence – Meaning of Life 
 



Use preferred intelligence 



Fit Assessments to the Students 



Measure Multiple Forms 



Types of Art as Assessment 

 A tangible product 

 An observed performance 



A tangible product is 

 Permanent in nature 

 Something concrete 



An observed PERFORMANCE 
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Fran Claggett, “Graphics work…” 
 

 Making Metaphors 

 

 Making Connections 

 

 Making It Whole 



 to teach new concepts 

 and to assess learning 



Before Reading 



During Reading 



After Reading 



 Peruse book jackets or covers to assess  

  

 

Use Art Before Reading Text 



Integrate Knowledge and Ideas 

 Ask students 
what kind of 
book they think 
this might be.  

 

(Notice use of the 
nearly invisible 

“I”?) 

 



Look at Art Work on Book Cover 

 Show students the 

front and back 

covers of the book 

and read the title.  

 Ask students 

whether the 

illustrations remind 

them of anything 

specific. 

 



Using Graphic Clues 
  

 Ask what they 
think they will 
find out when 
they read this 
book,  
BRAIDED LIVES. 

 
Integrate and evaluate information  



Check PRIOR knowledge 

What do they know already?   

What do they need to be taught? 



HISTORY: Ask students what time and 

place a painting or photo suggests. 



 

Ask students what values  

of man’s relationship to nature this painting evokes. 



 

Allusions To Other Literature 



Heroes in Hebrew Scriptures 
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Hebrew Scriptures 



New Testament – Christian Scriptures 
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Allusions To Other Literature 

Image lamp 
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What ideas come to your mind? 



Use Art to Assess 

 During Reading 

 



What do they SEE as they read? 

VISUALIZATION 



 

 

Use Art to 

Assess CLOSE READING  

 

 

 

 

 

A Christmas Carol by Charles Dickens 

 

 

 



Generate Art to See What They See 

 Circle as many details as you notice about 

the Ghost of Christmas Past. 

 Draw picture of the Ghost of Christmas 

Past. Use colors if available.  



It was a strange figure-like a child: yet not so like a child as like an old 
man, viewed through some supernatural medium, which gave him the 
appearance of having receded from the view, and being diminished to a 
child's proportions. Its hair, which hung about its neck and down its 
back, was white as if with age; and yet the face had not a wrinkle in it, 
and the tenderest bloom was on the skin. The arms were very long and 
muscular; the hands the same, as if its hold were of uncommon 
strength. Its legs and feet, most delicately formed, were, like those 
upper members, bare. It wore a tunic of the purest white; and round 
its waist was bound a lustrous belt, the sheen of which was beautiful. It 
held a branch of fresh green holly in its hand; and, in singular 
contradiction of that wintry emblem, had its dress trimmed with 
summer flowers. But the strangest thing about it was, that from the 
crown of its head there sprung a bright clear jet of light, by which all 
this was visible; and which was doubtless the occasion of its using, in 
its duller moments, a great extinguisher for a cap, which it now held 
under its arm.  
 

From A Christmas Carol by Charles Dickens.  Chapter 2 p. 32  
 



It was a strange figure-like a child: yet not so like a child as like an old 
man, viewed through some supernatural medium, which gave him the 
appearance of having receded from the view, and being diminished to a 
child's proportions. Its hair, which hung about its neck and down its 
back, was white as if with age; and yet the face had not a wrinkle in it, 
and the tenderest bloom was on the skin. The arms were very long and 
muscular; the hands the same, as if its hold were of uncommon 
strength. Its legs and feet, most delicately formed, were, like those 
upper members, bare. It wore a tunic of the purest white; and round 
its waist was bound a lustrous belt, the sheen of which was beautiful. It 
held a branch of fresh green holly in its hand; and, in singular 
contradiction of that wintry emblem, had its dress trimmed with 
summer flowers. But the strangest thing about it was, that from the 
crown of its head there sprung a bright clear jet of light, by which all 
this was visible; and which was doubtless the occasion of its using, in 
its duller moments, a great extinguisher for a cap, which it now held 
under its arm.  
 

From A Christmas Carol by Charles Dickens.  Chapter 2 p. 32  
 

What clues from the reading could students use to 

help them understand more about this character? 

 



Critique others’ renditions 

After reading a passage,  

 show students a set of images,  

 and then ask the students to indicate which 

image comes closest to their own mental 

image of the Ghost of Christmas Past. 



Ghost of Christmas Past 

You could ask students to go back to text to point 

out clues used to support their opinions. 



What ideas come to your mind? 



Use ART to  

Assess After Reading 

Presentation of Knowledge and Ideas 



 Young students and ELL 

 Drawing + writing 

 Use words they know, pictures when they don’t. 

http://www.liberty.k12.ga.us/jwalts/Driting.pdf


Graphic Strategies for After Reading 



Geometric Characters 



Step 1 – Complex Characters 



  (circle, triangle, rectangle, square, blob).  

 

 

 

  

Step 2 – Geometric Shapes 

What type of personality does each 
shape suggest? 



Step 3 – Choose Main Characters 

  

What shape for each character?  
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Step 4 - Decide  

sizes and colors for shapes 

Colors = Symbolic Significance 

Keep in mind CULTURAL DIFFERENCES 

Size = Relative Importance/Relationship 



Color and Emphasis 

 

 

 

 

 



Colors in Cultures – Red +/- 

 China: Good luck, celebration, 

summoning  

 Cherokees: Success, triumph  

 India: Purity  

 South Africa: Color of mourning  

 Russia: Bolsheviks and Communism  

 Eastern: Worn by brides  

 Western: Excitement, danger, love, 

passion, stop, Christmas (with green) 

 

Source Image 

http://webdesign.about.com/od/color/a/bl_colorculture.htm
http://3.bp.blogspot.com/-PPqmoyNiHDY/TyWHGH5WTpI/AAAAAAAAETo/8P-UnbuM-3w/s640/chinese-bride.jpg


Colors in Cultures – White +/- 

 Western: Brides, angels, good guys, 

hospitals, doctors, peace (white dove) 

 Japan: White carnation symbolizes 

death  

 Eastern: Funerals  

 India: Worn by widows 

 

 
Source: 

Image 
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Colors in Cultures – Black +/- 

 China: Color for young boys 

 Western: Power 

 Also Funerals, death, Halloween (with orange), 
bad guys, rebellion 

 Cherokee: Problems and death 
 Represents the West 

 Thailand: Bad luck, unhappiness, evil 

 Eastern: Career, evil, knowledge, mourning, 
penance 

 

 Source: 

http://webdesign.about.com/od/colorcharts/l/bl_colorculture.htm


Step 5 – Arrange Shapes 

Show relationships among characters 



Step 6 – Art  Writing w/Depth 

explaining color, shape, size and 

placement, backing up interpretation 

with specific details from the article, 

story, play, biography, or novel. 

Write essay 



Student Work from Antigone 



 

 

 



Some Students Can’t Resist 3-D 



Student Reflections on Art Project 

Jarred wrote, “The process of analyzing 

characters and their interactions by representing 

them as shapes really helped me understand these 

individuals on a whole new level.  After deciding 

how to assemble the different shapes due to 

relationships,  I feel that I understood the events 

that took place in the story in more depth.  I also 

believe that I understand different characteristics 

of the various individuals much better after 

thinking about how to represent them.” 



Christine wrote, “I started this process by choosing the colors for 

each character.  I wrote down the most prevalent characteristics for 

everyone, and matched them with the color I saw fit.  The shape and 

size came next, and I knew I wanted Haimon and Creon to be similar in 

shape, but different in size.  I decides on a square for Creon, but 

somehow that did not quite fit the persona of his son, so I changed 

Haimon into a trapezoid to represent  the conflict that pulls him in two 

directions.  Antigone’s shape came naturally, because the circle 

symbolizes well roundedness and her unique quality.  As for Haimon, 

he never spoke or had a live role in the story, so I chose a mere blob of 

nothingness for him.  To display the conflict between the characters, I 

wanted to show what caused problems in Antigone, so I placed 

Polyneices between his sister and King Creon.  The process lasted an 

unreasonable amount of time due to my indecisiveness about the colors 

and shapes.  After studying the artwork, I realized that I used all the 

same colors for this very diverse group of people.  Although some of 

the colors do not represent the same qualities a couple of them do, and I 

noticed that these individuals were not as different as I had previously 

thought. 



What titles come to your mind? 



Literary Weaving Strips 

2 feet of 2 inch adding machine tape 

Adapted from Nancy J. Johnson 

Voices in the Middle, September, 1997 



Decide 

 Color(s)  

 Images  

 Shapes  

 Symbols  

 
 

 Quotations  

 Key Words, 
Phrases  

 Design (Layout) 

 

To portray a key idea or theme 



Arrange on Strip 

“damned in my marriage..” 

Three roads – three tragedies 

searches for truth 

learns truth 

OEDIPUS REX 

Sophocles’ 



RIGID RELIGIOUS LEADERS FLEXIBLE CHARACTER, PI 

The Life of Pi 

“If there is only one nation in the sky, 
shouldn’t all passports be valid for it?” 



by Graham Greene 

Weave the strips 
together and 
exhibit for 
extended graphic 
instruction. 



That 
Creative 
student 

Not limited to 
lateral lineal 

design 



 

The strips woven and hung 

 



Art  Writing w/Depth = 

Tangible Assessment Products 

explaining color, shape, size and 

placement, backing up interpretation with 

specific details from the article, story, 

play, biography, or novel. 

Write essay 

Black, White and Jewish by Rebecca Walker 



 

 

 

Assessments also may use  

 

 

 

 original photographs to illustrate themes 

 quotations from the text of novels 

 original poems and illustrations 



 What piece of literature 
are you teaching now? 

 

  

What will you teach 
later this school year? 

 

It’s Your Turn 

Experiment with Art 



Art: An Authentic Tool 



Assess, then Adjust 
After administering 

these kinds of 

assessments, you’ll be 

ready to tailor your 

instruction to build on 

their prior and, 

gaining knowledge. 

 

Effective with students of all ages 



Art can assess well 

what our students are learning, 
showing what they know. 



Questions? 

 

 

ajroseboro@gmail.com  

http://teachingenglishlanguagearts.com/ 
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NCTE/IRA Standard Twelve 

12.  Students use spoken, written, 

and visual language to 

accomplish their own purposes 

(e.g., for learning, enjoyment, 

persuasion, and the exchange of 

information). 



Think aloud: 

 Because I have had this experience with …  

 This picture on the COVER reminds me of … 

 I can understand what it must be like …  

 


